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MULBERRY SCHOOL FOR GIRLS  

School Self-Evaluation Form – June 2020 

 

Context and Headlines 

 

Context 

Mulberry School for Girls is evaluated as outstanding with good provision in the sixth form. 

Mulberry School for Girls is an over-subscribed, fully comprehensive, highly ambitious school with 
a commitment to social justice, which includes working to achieve social mobility for pupils and 
their families and better economic prosperity. This ambition pervades every aspect of the school's 
work every day. Mulberry School for Girls also fulfils an extensive system-wide remit for school-to-
school support and improvement as a school judged outstanding in 2010 and 2013. It also leads a 
TSA (Teaching School Alliance) and a number of other partnerships. 

The school belongs to a multi-academy trust (MAT), of which it was the founding school in 2016. As such, 
Mulberry sponsors a University Technical College and was asked by the RSC in February 2017 to 
intervene in a critical incident at another local school. That school has now joined the MAT and is known as 
Mulberry Academy Shoreditch. Mulberry is currently supporting another UTC in Dagenham and is working 
with the Local Authority and the DfE to build a new secondary free school in Wapping called Mulberry 
London Dock, due to open in 2023. 

Mulberry School for Girls has a unique place in the MAT as the catalyst for support and development 
amongst the group of schools – and as a resource for improvement of pupils’ achievement across the 
Trust. It takes seriously this responsibility, continuing to self-evaluate and improve itself as well as 
partnering others to do so. We believe that we benefit significantly from the reflective practice these school 
improvement relationships engender for senior leaders and staff. Pupils at Mulberry School for Girls also 
benefit from being part of a much more ethnically diverse, mixed gender peer group (pupils at Mulberry 
Girls’ are predominantly girls from one community) and learning together with others. Achievement over the 
past three years bears out this hypothesis, especially at KS4 where progress has placed the school in the 
highest quintile of schools nationally in 2017, 2018 and 2019 in spite of significant disadvantage with pupil 
premium entitlement currently running at 56%. 

The school's mission statement is 'Confidence, Creativity, Leadership and Love of Learning for Young 
Women' under the Trust’s banner seeking ‘Outstanding Achievement For All’. This expresses the DNA 
of our approach to education at Mulberry. Despite being amidst the wealth and affluence of the City, 
Docklands and the artistic, sporting and entrepreneurial business hubs of Spitalfields, Shoreditch, Tech City 
and the Olympic Park, we serve families whose children experience some of the highest rates of child 
poverty in the UK at 53% (End Child Poverty Coalition 2018), health poverty and worklessness (Tower 
Hamlets Fairness Report 2018). The school’s deprivation index is 5 – in the highest quintile. Most families 
live in over-crowded social housing. Yet serious social and financial disadvantage does not hold us back. 
Whilst much of our work entails addressing the barriers disadvantage brings through pastoral care, 
safeguarding and inclusion, we are unapologetic in the rigour of our curriculum and our approach to 
learning and teaching, which expects the best achievement from all our pupils and staff. 

Mulberry is a unique school. The majority of pupils (98%) are practising Muslims, most of whom are of 
British Bangladeshi heritage (90%) with the remaining students from a variety of other ethnic backgrounds. 
Over the past 15 years, the Muslim community has experienced significant turbulence with Islamophobia, 
extremism and community division since Brexit combining to produce difficult territory for inner London 
pupils – especially Muslim girls – to traverse. Breaking down external stereotypical attitudes towards our 



Version 11: 9th July 2020 

2 
 

school community as well as providing outstanding qualifications and a rich extra-curricular experience for 
our pupils (and their families) has driven our work relentlessly. The school is committed to improving 
equality, diversity and inclusion. 

We believe that pupils should have access to the wealth and prosperity of the area where they live through 
high skills jobs with good salaries. At present, City, Docklands and other big employers still recruit out of 
borough to such posts. We want to change this pattern. We want to ensure our young women leave us 
well-qualified with a full portfolio of skills, attributes and achievements, enabling them to lead successful, 
happy and prosperous lives – socially and economically – and have access to great employment prospects 
locally, making a full, impactful contribution to Britain and the wider world. 

School Roll 1436 including 338 in the sixth form 

Ethnicity British Bangladeshi 90% 
Black Somalian 3% 
Arab 1% 
Other Black African 1% 
Pakistani 1% 
Other mixed background 1% 
Moroccan 0.5% 
White British 0.3% 
White & other ethnic background 0.5% 
Not specified 1% 

Pupil Premium 56% 

Deprivation Index 5 

SEND 14.9% of pupils in Years 7 – 11 and 10.33% of the school 
have SEND of which 2.2% have an EHCP (higher than 
average for girls which is 1.7% nationally). 8.1% of pupils 
are additionally supported – the national average for girls is 
8%. 

Pupil Mobility Index 1 

 

SEF Headlines 

The quality of education at Mulberry School for Girls engenders a love of learning with the development 
of independent learning skills so pupils are able to continue learning throughout their lives. We have 
created a seven year learning journey of connected key stages with high levels of academic and technical 
ambition, with knowledge of how to learn and how to communicate one’s learning with strong 
understanding through high quality, confident writing and speaking. Reading for pleasure is a key 
component. The curriculum is broad, balanced and deep. Most pupils study the EBacc plus compulsory RS 
and an art – this combination is known as ‘Mulbacc’. Academic scholarship and intellectual rigour sit at its 
heart, alongside a focus on supporting the success and achievement of girls. The curriculum promotes 
global citizenship and awareness, along with a commitment to British identity and the richness of a multi-
cultural society.  

Pupils are able to develop independence in their learning. The curriculum is inclusive of all pupils and 
celebrates their achievements. It is reflective of local families’ ambitions and aspirations for their daughters 
as future leaders and change makers in society. The curriculum is appropriately varied for pupils with 
severe learning difficulties – and, through our close links with Mulberry UTC, for very small number of 
pupils for whom technical learning is their preference in Year 10. A VLE, Mulberry Learn, supports remote 
learning and engagement with school effectively. Engagement during the pandemic lockdown was 
generally high. 

Outcomes reflect excellent progress KS2 – KS4 from a curriculum in which the majority (94%) of pupils 
study the EBacc – over the last 4 years, the school has had P8 scores that place the school in the top 
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quintile – in 2018, it placed us at 135th. For disadvantaged pupils (56%), P8 is exceptional. Achievement at 
KS5 is generally good or better over the same 4 year period with exceptional progress for disadvantaged 
post-16 students (51% of students are entitled to FSM). We have outstanding post-18 destinations 
(generally 80 - 84% go on to university including 32 - 37% to Russell Group universities) and the remainder 
of students move on to apprenticeships or a gap year. We regularly retain at least 2/3 of all Year 11 
Mulberry pupils in an inclusive, non-selective sixth form provision. Amongst 2017 sixth form leavers, 91% 
had sustained their destination two terms later, compared to just 81% nationally and 83% in the local 
authority. For these reasons, the quality of education is evaluated as outstanding with good sixth 
form provision (See section 1 for details).  

A high standard of behaviour and attitudes amongst pupils is expected – both towards their learning and 
towards others, be they peers, staff or the local community. There is a strong framework of pastoral care 
that promotes and supports outstanding behaviour, eradicating through well-planned and thoughtful 
inclusion work the barriers to learning pupils face from their socio-economic circumstances. There are 
strong, positive relationships between adults and pupils in a culture of openness and respect. Bullying, peer 
on peer abuse or discrimination are extremely rare and are not tolerated: occurrence meets with swift 
remedial action using a range of fair and consistently applied measures.  

During school closure in the pandemic, a high level of pastoral care through regular weekly contact with all 
families was maintained by staff. We also set up and ran a food bank and care essentials service for 480 
families from March to August 2020 in order to respond to period poverty and hunger. We supported 
families with technology, stationery packs, food bags for pupils on FSM and applications for benefits. 
Parent and family liaison has been strong at the school for many years and this continued throughout 
lockdown. 

Safeguarding is highly effective. Attendance is strong throughout the school, currently standing at an 
average of 96.1% over 3 years with low levels of lateness, persistent absence and exclusion. Pupils take 
pride in their achievements and respond extremely positively to a wide range of opportunities to represent 
the school through leadership positions and engagement with higher education and the professional 
workplace. Mulberry has locally acknowledged expertise in supporting girls with emotional, mental health 
and social needs (ESMH) and has been invited by Tower Hamlets to establish an alternative provision for 
girls known as our Complementary Education Centre. We have introduced a therapy dog in 2019 to support 
this work. During the pandemic, we ran an emergency field school throughout for vulnerable pupils and 
children of key workers. For these reasons, behaviour and attitudes are evaluated as outstanding. 
(See section 2 for details). 

At Mulberry, pupils receive rich personal development tailored to the context of our school. The taught 
curriculum, the pastoral or ‘hidden’ curriculum and extra-curricular enrichment are strategically planned 
together to promote ‘character education’ that includes a strong moral, spiritual and social foundation to 
foster a confident sense of identity and place in the world. Our provision nurtures self-belief and voice, 
helping pupils to develop sophisticated skills for self-expression, becoming confident, critical thinkers with a 
‘can do' philosophy and resilience. Pupils have an exceptional range of opportunities to develop their 
talents and interests, through an extensive arts provision in partnership with leading providers such as the 
Women of the World Foundation, the Donmar Warehouse, the National Theatre, the Female Lead, Magic 
Me and many others. Careers education that meets the Gatsby benchmarks and work experience are also 
a part of every pupil’s provision. Pupils develop their leadership skills through outdoor education that 
includes outward bound courses and the Duke of Edinburgh’s Award and they have opportunities for 
leadership in many different ways, including being a prefect, school councillor and peer mentor.  

Pupils are local, national and global ambassadors for their school – and for British society – able to 
encounter challenge, to negotiate solutions and to work actively for positive social change. For example, 
Mulberry’s pupils lead the UK’s UNA USA Model UN programme, bringing together pupils from 40 schools 
locally, nationally and internationally at least twice a year to consider in depth key world issues such as 
climate change, refugees and asylum seekers or the UN development goals. Citizenship, RS and PSHE 
make a strong contribution to pupils’ understanding of life in modern Britain, complementing the wide range 
of other active citizenship that makes up the daily life of the school. For these reasons, personal 
development is evaluated as outstanding. (See section 3 for details). 
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The leadership and management of Mulberry School for Girls is visionary, thoughtful, ambitious and self-
reflective at all levels of the organisation. Mulberry is a Professional Learning Community with a shared 
passion for learning, teaching and educational leadership that places the pursuit of great pedagogy and 
practice at its heart. There are strong values of service to the public at its core which mean that all staff 
take seriously their responsibilities to pupils and their families and that the provision of as outstanding an 
education as possible for all is unconditional. 

Leaders have developed policy and practice that focuses on constant evaluation in a half termly, cyclical 
‘do, review and apply’ model of classroom and curriculum improvement. Much importance is placed on 
formative feedback for pupils and so attention to workload is being carefully considered at present. 
Colleagues engage in an extensive range of professional development opportunities in order to refine their 
classroom practice so the quality of teaching is high. Mulberry has developed its own programmes for 
leadership and is actively involved in a number of partnerships at all levels from Initial Teacher Education to 
senior leadership. 

Governance is strong. The school benefits from being involved in the MAT. Trustees regularly interact with 
governors of the school’s Local Governing Body (LGB) so that the school has a voice in the decisions that 
are made at Trust level. The Chair of Governors is a trustee and two of the company members, who hold 
the values and vision of the Trust, are on the LGB of Mulberry School for Girls. Training is regular, visits are 
undertaken by governors and challenge to the leadership team is built into all meetings. Being in the Trust 
allows for trust-wide opportunities for talent management, leadership and other professional development, 
peer review and other means of validation of each school’s work and coaching. We share the burden of 
financial constraint and maximise opportunities for pupils amongst the schools. The school is a National 
Support School and the head is a NLE, who since being designated in 2011, has undertaken much support 
for other schools in challenging circumstances. For these reasons, leadership and management are 
evaluated as outstanding. (See section 4 for details). 

Conclusion 

The school is an outward facing school and has worked exceptionally hard to provide its pupils and families 
to the same opportunities as the most advantaged children in the UK. This hard work has led to access to 
opportunities for international engagement. The former First Lady of USA, Michelle Obama, visited the 
school in 2015 to launch her ‘Let Girls Learn’ programme. She said: ‘Maybe you read the news and hear 
what folks are saying about your religion, and you wonder if anyone ever sees beyond your headscarf to 
see who you really are, instead of being blinded by the fears and misperceptions in their own minds … but 
here’s the thing – with an education from this amazing school, you all have everything, everything, you 
need to rise above all of the noise and fulfil every last one of your dreams.” Mulberry girls have since visited 
her at the White House and, true to our ethos of paying back to society for the privileges you have received, 
they have since established ‘Girl Leading’ as a legacy of those visits - as their commitment to improving 
access to education for girls around the world. Despite disadvantage, our girls know that they are still 
relatively privileged. Our girls must leave us as confident, creative leaders, with a love of lifelong learning, 
ready to make a positive difference to their families, community, wider society and the world. 
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Section 1: The Quality of Education 

We judge the quality of education and outcomes to be outstanding at KS3 and 4, with good 
provision with outstanding features in the sixth form.  

The intent of our curriculum at Mulberry School for Girls to ensure ‘outstanding achievement for all’, the 
mission of our multi-academy trust and the purpose of all that we have ever done at the girls’ school. It 
generates a rich curriculum experience in the taught and extra-curricular provision that we implement, 
influencing the life of the school and our wider community. The impact of our curriculum leads to 
outstanding outcomes at KS3 and 4 and outstanding destinations at KS5. We are also able to track 
alumna, most doing very well in degree courses and careers as time goes on. 
 
 
Curriculum Intent 
 
A number of years ago, we consulted all staff, pupils, parents and governors about how best we could 
express this for our school community. We looked at all that young women need to be successful, 
prosperous (economically, socially and spiritually) and happy with the power of choice in 21st century Britain 
– and at the context of our families and local community. We decided that an education which helps our 
pupils be confident, creative and critically reflective young women, able to lead and have a love of 
learning with excellent progress for all would best fit this ambition. We have revisited this mission 
statement every 3 years as part of our strategic planning and found that it remains as important for our girls 
now as it was then. Our curriculum reflects these intentions and so every pupil is given an education within 
this context that: 

1. Engenders high levels of ambition in academic scholarship and technical learning 
2. Provides rich personal development (character education) 
3. Enables the development of high aspirations, self-determination and self-actualisation 

Provision for pupils’ learning is framed by a formal curriculum and extra-curricular offer known as ‘Mulbacc’ 
(the Mulberry Baccalaureate) – the hallmark of a Mulberry School education. Mulbacc is characterised by 
rigour and high expectations at all levels. It is a seven year sequential learning journey with an emphasis on 
high quality subject teaching reinforced by high quality support for learning and intervention. At KS4, 
Mulbacc includes the EBacc curriculum plus a compulsory arts subject. Inclusion services support personal 
development and there is excellent pastoral care. Leadership is strong with high levels of expertise in 
education supported by knowledgeable, committed and challenging governance. There is a strong VLE 
platform, Mulberry Learn, which facilitates remote learning during periods of school closure. 
 
The experience of learning, teaching and curriculum at Mulberry provides: 

1. Curriculum pathways appropriate to high levels of academic challenge in the traditional curriculum 
and intellectual rigour in the applied learning curriculum and will consist of across KS3, 4 and 5: 
 

 Subject mastery with academic voice and love of number 

 High quality, confident writing and speaking 

 Computing and the creative use of technology to support knowledge, innovation and 
invention 

 Confidence gained from performance, self-expression and public speaking 

 Creative and artistic skills as well as development of cultural capital and critical thinking 

 Collaborative learning and purposeful group work 

 SMSC dimensions of learning and sense of identity which includes Britishness and global 
citizenship 

 Physical fitness and motor skills 
 

2. Preparation for and fostering of a love of learning in subject / technical disciplines in all phases and 
will consist of: 

 The National Curriculum 
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 Skills in scientific and technological enquiry 

 Proficiency in at least 1 other modern foreign language other than mother tongue 

 Understanding of the globe and the chronology of human history 

 Citizenship, politics, religious education, PSHEE and RSE 

 The arts, sport and culture 
 

3. Academic intervention programmes and support for learning at all levels, consisting of: 

 Prep 

 Y11 Intervention for GCSE 

 Literacy and numeracy catch-up 

 Voice work 

 Specialist intervention including withdrawal where appropriate, speech and language 
therapy, educational psychology, counselling and other specialist support for learning 

 Complementary education provision for ESMH needs 

 Family learning programmes 
 

4. Entitlement to curriculum enrichment in all key stages, consisting of: 

 Sports coaching in particular cricket, football, martial arts, trampoline, rock climbing, 
gymnastics, rounders and basketball 

 Arts and cultural visits including art galleries, museums, theatre and places of religious 
significance 

 Visiting lecturers and speakers 

 The Duke of Edinburgh’s Award 

 Outdoor education 

 Model United Nations 

 The Women’s Education programme 

 Peripatetic music lessons 

 A full offer of clubs and after school activities including choir, orchestra and dance 

All subjects have a clear, shared curriculum rationale that reflects these whole school curriculum principles 
and values and supports an ambitious programme of study which is inclusive of all pupils. Middle leaders 
take ownership of this development, working with subject teams to plan the curriculum they deliver. Many 
subject leaders are involved with local primaries at KS2 so that we plan effectively for primary transition in 
our curriculum.  
 
Love of subject characterises all teaching and learning, with careful and thoughtful planning of lesson 
content, assessment and activity seeking to fulfil the intention for pupils to leave us as confident, creative 
leaders with a love of learning. The curriculum in each subject intentionally provides pupils with the 
qualifications and cultural capital that they need to be successful in life and is sequenced towards 
cumulatively sufficient knowledge and skills for future learning and employment so they can be 
economically self-sufficient and independent women. Pupils are taught to be independent learners who are 
resilient about their learning. 
 
It is intended that pupils should leave Mulberry well-qualified and able to take up destinations at university 
or in high quality apprenticeships. Key Stage 3 (which follows the national curriculum and the local agreed 
syllabus for RE) is an important foundation for the GCSEs, A’ levels and technical qualifications to come. 
Thus, all pupils in Y7 - 9 study physical and religious education alongside English, maths, science, 
computing, modern foreign languages, humanities, citizenship, art, dance, drama, music, food technology, 
textiles, resistant materials and graphics. Teaching is in subject disciplines. Teachers are passionate about 
their subject and convey this to pupils, drawing pupils in to share their enthusiasm for the content and skills 
they are teaching.  
 
At Key Stage 4, at least 94% of pupils study 10 GCSE subjects which include the EBacc plus a compulsory 
art and compulsory full course RS. At least 25% of pupils study triple science (sometimes it has been as 
high as 50%), depending on the cohort. All pupils study PE for enjoyment and physical fitness. The post-16 
curriculum comprises of A’ levels or either the extended diploma or level 2 in health and social care. The 
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majority of sixth form students study subjects at level 3, usually 3 or 4 A’ levels offered in many subjects 
including English literature, maths, the sciences including physics, MFL, the humanities, social sciences, 
economics, the arts and technology.  
 
It is intended that pupils should leave Mulberry with strong knowledge and skills in how to stay safe and 
emotionally and physically healthy, as well as the capacity and desire to promote inclusion and diversity in 
society. PSHEE is taught at all key stages, covering relationships and sex education as well as personal 
finance, personal care and anti-racism and anti-bullying education. The rights of LGBTQ+ people, those 
with disabilities, women and others who experience discrimination are promoted. 
 
Our intention is that all pupils achieve outstanding progress, regardless of their starting point, within a rich 
curriculum experience that is personalised to individual need. For example, pupils with severe and complex 
needs, those with serious ESMH needs and those with EHCPs are supported to have full access to 
curricula appropriate to need. For almost all pupils, this is our mainstream provision with differentiation or 
adaption. For a small number working below the expected national standard, a rich alternative curriculum is 
offered that mirrors the broad balance of the mainstream curriculum, whilst maintaining full integration. 
Careful planning in discussion with pupils, families and specialists underpins thoughtful teaching and 
pastoral support.  
 
The arts provide a principal channel for developing pupils’ confidence, creativity and leadership. Through 
self-expression and performance, pupils are taught to take risks, overcome challenge, find their voice and 
learn to work as a team and during KS3, they build sequentially these capacities through dance, drama, art 
and music. The Y8 arts project brings all 4 arts disciplines together into a public performance. This project 
is formative for pupils. Every pupil in the year group must speak lines, devise and perform dance and music 
and create the set, props, costumes and script. Feedback from pupils over the years cites it as a moment at 
which they each realised they had a voice to be valued and heard – and learned how to make this so. 
Pupils’ arts experience is enhanced through extra-curricular visits to the theatre, concert venues and dance 
productions. Pupils are encouraged to take instrument lessons and to be involved in the Mulberry Theatre 
Company, Mulberry Dance Company and Mulberry Orchestra. There is an arts apprenticeship project bi-
annually in which a play is devised, written and performed by pupils for the Edinburgh Fringe Festival.  
 
Other key whole curriculum projects in addition to the arts include foci on areas of need for pupils that 
transcend one subject. 
 
For example, responding to the needs of girls to be confident leaders, Fetch Me a Pen is a long-standing, 
highly successful programme focused on teaching that develops academic voice and supports pupils to 
achieve high levels of language proficiency. It develops their confidence in articulation either orally and in 
writing – key aspects of leadership and love of learning. The impact on attainment has been remarkable 
with the increase in number of A*-B / 9 - 6 grades at GCSE since 2015, across a number of subjects and 
especially English. A website has also been designed to share our work more widely www.fetchmeapen.org 
as there has been significant demand from other schools to develop similar practice. 
 
We are also exploring the teaching of proficiency in number through immersion in STEM, a key area for 
gender equality as girls do less well in these areas than their male counterparts. This is largely a 
confidence issue. We are starting a ‘STEM Academy’ internally as the locus for this work.  
 
Joining these whole curriculum programmes is a new project to address newly emerging issues of 
community cohesion and the ‘othering’ of people who are different from the dominant social group. It’s a 
problem that currently prevails locally and has led to a rise generally in racial and religious divide. This new 
whole curriculum project it is called ‘Being Human’ and it is innovating in the development of pedagogy to 
enable all teachers confidently to deal with these sensitive issues in every subject, building pupils’ spiritual, 
social, moral and cultural development and their skills in promoting community cohesion. We want Mulberry 
girls to leave us confident to lead social change in a harmonious and positive way, making a difference 
locally and nationally. 
 
The curriculum continues to be reviewed, developed and changed according to the needs of the school 
community and to ensure it remains fit for purpose in relation to our curriculum intention. 

http://www.fetchmeapen.org/
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Curriculum Implementation 

Our curriculum intention is implemented through thoughtful structures and systems that underpin a constant 
drive to achieve consistently high standards of teaching, learning, progress and quality of curriculum 
experience at Mulberry School for Girls. Planning for teaching and learning collaboratively within teams of 
differing experience and expertise is crucial, so departmental meeting time is set aside for this. Excellent 
comprehensive professional development helps teachers to standardise and moderate internal assessment 
to ensure we are pitching ambitiously for pupils of all abilities. Our half termly self-evaluation cycle, led by 
middle leaders, enables leaders to review the implementation of their curriculum and collect evidence of 
students learning and progression through the curriculum. This is done through learning walks, pupil voice 
and book looks, ensuring that teachers and leaders are constantly reflecting on progression of students 
through the curriculum and how all students are supported to learn more, do more and remember more 
over time. 

Termly data analysis of pupils’ progress against carefully personalised targets is carried out at senior leader 
and subject-lead level to ensure that where pupils fall behind, appropriate interventions are introduced. 
Communication with parents about pupils’ progress is very regular and there is an extensive personalised 
programme of family learning to support identified parents / carers to help their daughters. An academic 
review day is held twice a year, which parents / carers attend with their daughters to review progress 
against targets across the curriculum and their daughters’ termly reports. Further opportunities for parental 
engagement happen through subject consultation evenings each year and we hold specific meetings for 
parents about Year 7 transition, mock results in Year 11 and Year 13. Communication about progress is 
also frequent in other ways where concerns arise or where praise or rewards are appropriate. Parents / 
carers can contact us at any point and we aim to respond very swiftly. 

The quality of teaching. Teaching is regularly observed and feedback given. The analysis of formal lesson 
observations, which happen at least twice a year for every teacher, shows that most lessons are judged to 
be good or better. On the relatively rare occasion when teaching is judged to 'require improvement', a 
comprehensive, personalised support plan is actioned to ensure all colleagues are able to become 
consistently good quickly as part of the school's appraisal policy. All appraisers have been trained to make 
accurate judgements about the quality of teaching and learning over time they observe and are now 
undertaking training with the 2019 framework.  Internal QA standardization confirms accuracy in 
judgements which have been triangulated with Ofsted trained Inspectors through joint observations with 
SLT. Refresher training with a former HMI Ofsted Inspector has taken place with all senior and middle 
leaders and one to one coaching with a trained Oftsed Inspector has also taken place throughout 2017-18 
and 2018-19. In the extremely rare occasions where support has had limited impact, robust capability 
procedures have been followed. As a result, almost all pupils are making substantial and sustained 
progress (see Outcomes for Pupils below.) 

Planning for high quality teaching. Teachers have high expectations of pupils. Lesson planning focuses 
on six key elements – known as PADDLE: Planning for Progress; AFL; Differentiation; Dialogue; Literacy 
and Engagement to ensure lessons are suitably challenging and ensure learning and progress for all in all 
key stages. (PADDLE is a whole school pedagogical approach to teaching and learning at Mulberry). CPD 
at Mulberry focuses on PADDLE: there is a comprehensive CPD calendar for all staff to utilise. Each 
teacher plans their professional development each year during their appraisal. The CPD programme is 
tailored each year to address whole school improvement targets. 

Teachers plan lessons that encourage pupils to be imaginative, creative and curious learners: pupils are 
encouraged to question new learning and to actively engage in considered debates where they evaluate 
and reflect on differing viewpoints. Homework is also used in a variety of ways to consolidate learning, 
review and reflect as well as to encourage independent learning skills. For example, all subjects have 
revision tasks for Year 11 students which set high expectations about the level of independent study 
required to best prepare for the new GCSE specifications. These scaffolded independent learning tasks 
(called ‘The Weekly Tasks’) help pupils manage their retention and application of learning over time.  
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Heads of Faculty monitor the quality of teaching against PADDLE through learning walks, peer learning, 
faculty INSET and coaching of colleagues. SLT drop-ins also verify the typicality of teaching and learning.  
Regular Faculty teaching and learning meetings are scheduled throughout the year to enable Heads of 
Faculty to address faculty-specific CPD in relation to PADDLE. Formal lesson observations for appraisal 
purposes use PADDLE to help reach a judgement. Lesson observation documentation has been revised to 
place greater focus on what pupils say about their learning and how this is evidenced over time by looking 
at their books with them during an observation. 
 
An annual Learning and Teaching Conference is held in October each year which focuses on key 
pedagogy and practice, as identified in the SIP, and involves a number of colleagues working 
collaboratively to share their expertise. There are also whole school PADDLE workshops calendared 
throughout the year. Teaching Assistants are strategically deployed to support students across the 
curriculum. Non-contact time is scheduled to allow for preparation, and ‘Inclusive Classrooms’ meetings 
helped promote strong networks between TAs and other relevant staff. TAs attend and contribute to staff 
INSET about children with additional needs. Regular communication between teachers and TAs happens 
through calendared planning meetings. 
 
Professional dialogue about the rationale for the sequencing of the curriculum is encouraged and 
supported, and middle leaders will regularly discuss the sequencing of the curriculum with their teams and 
with senior leaders. Interleaving of related topics and skills is built into curriculum planning, and retrieval 
practice means that students are supported to connect their learning and remember more over time. 
 
 
Marking, feedback and assessment. Understanding pupils’ progress against the national standard for a 

subject area is crucial for making accurate judgements about achievement. We also know from the 
research that feedback to pupils quickly on their learning - and in different ways through assessment for 
learning – is one of the most effective ways in which pupils make progress. Mulberry places significant 
emphasis on feedback to pupils on their learning and progress whilst considering and mitigating the impact 
on teachers’ workload in a variety of ways, including making more protected time available for marking, 
feedback and assessment. 
 
For 2020 - 21, a whole school priority is to refine marking, feedback and assessment (MFA) practice at 
MSFG so it is time efficient and high impact for learners. Following the introduction of a new MFA policy 
this year, subject areas are working intelligently to develop subject specific MFA protocols that have the 
greatest impact on learning. Directed time and faculty meeting time has been increased throughout the 
year by reconfiguring our calendar to assist in this work without depleting the amount of directed time we 
allow teachers to use independently. We carefully consider work-life balance for teachers when making any 
such changes. 
 
Following national changes to assessment data at KS2 and KS4, Mulberry has developed internal 9 -1 
grades that are applied from Year 7-11 across all subjects. Prior and current attainment data is used to 
inform lesson planning and additional interventions. As teachers learn more about progress measures for 
different groups in their classes, they monitor and adapt their lesson planning even more precisely.  
An AFL consultant has worked with a majority of faculties on a rolling programme for the past four years in 
order to further refine the quality of differentiated questioning and use of Bloom's taxonomy to ensure 
appropriate challenge in Learning Objectives and steps to success for lessons. Teachers are expected to 
experiment with a range of AFL strategies and to have confidence to deviate from plans should 
misconceptions arise. 
 
 
Intelligent use of data for improvement of teaching and intervention for pupils. We use data 

intelligently to assist us in understanding how well pupils are making progress and where to target 
interventions in each year group. Our analysis is designed to prompt questions about learning, teaching 
and how to make further improvements whole school and for individuals and groups of pupils. Senior 
leaders work with the data manager to distil the information that is needed and to direct questions for 
subject leaders and heads of year to consider. This leads to the identification of actions to improve teaching 
and to inform intervention where progress for pupils is falling behind. It also enables middle leaders to 
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review the impact of curriculum delivery and understand better the areas where students are making more 
or less progress informing future planning and teaching. 
 
At KS3, KS4 and KS5, there is a comprehensive and thorough intervention programme that carefully 
targets pupils according to identified needs to ensure they make the progress they should. This includes 
question-level analysis from internal exams as well as use of more general data on progress. Building on 
practice that has been previously successful, a variety of subject-based and whole year group interventions 
are carefully planned each term, monitoring impact and calibrating them accordingly. 
 
Compulsory ‘Prep’ is one of our most successful academic intervention programmes. Prep provides 
targeted pupils with the space and support to engage in independent learning to help stretch and challenge 
individuals. Current data is used to accurately identify key groups for Prep intervention; internal impact 
evaluations evidence how effective this approach has been in closing the gap and raising attainment. 
Parents are involved from the outset and pupils are mentored by ‘Prep Facilitators’ from within the sixth 
form student body. Prep Facilitators apply, are interviewed and trained to support younger pupils with their 
studies. In 2019, Year 11 students in Prep made on average over a grade and a half of progress from their 
end of year 10 grades. 
 
At Key Stage 5, 40 students are involved in compulsory Prep, though many more students choose to 
undertake additional study at school, and the sixth form library is open and used until 6pm three evenings 
per week. Students at sixth form receive individual personalised help providing support not just for 
academic progress but also planning for the next step. All students have a mentor or referee who will give 
individual support in researching university options and courses. This mentor also works with the student to 
write a personal statement for UCAS and/or applications for apprenticeships. 
 
All subject areas have constructed their curriculum design around the concept of the Mulberry Graduate. 
Colleagues have articulated what key knowledge, skills and attributes are required for excellence in their 
subject by the end of KS5 and have mapped this back to KS4 and KS3 milestones. In doing so, common 
misconceptions or potential blocks have been identified and planned for and the appropriate time required 
to embed and deepen subject security continues to be mapped across seven years. 
 
Internal assessments have been revised to reflect the curriculum redesign and to provide accurate internal 
data in the lead up to terminally assessed qualification; monitoring and tracking processes are constantly 
reviewed in light of national reform. Curriculum redesign at KS3 is responding to the increased demands in 
subject knowledge at GCSE and A level. For example, the English Faculty has revised the Key Stage 3 
curriculum to enable students to be immersed in challenging texts, making links to a wide range of 
supporting texts across different genres, in order to help build a rich understanding of Literature, Genre and 
literary criticism. Students will have a deep and broad appreciation of Literature before they embark on their 
GCSE studies with each appropriate scheme of learning having a wider reading booklet for homework 
which is designed to widen their horizons and develop cultural capital. 
 
Faculties continue to develop internal standardization materials to ensure consistency across departments 
in the assessment of students’ progress against new assessment criteria at GCSE and A level. This 
continues to be a whole school priority to ensure that data collection is accurate, robust and incisively 
points to students who need additional support in securing and exceeding expected levels of progress. 
Mulberry’s internal 9-1 grading system for Y7 – 11 articulate the knowledge, understanding and attributes 
required for a Mulberry girl to become a scholar in each subject over time. Subject teams continue to 
evaluate and revise these descriptors whilst internal assessments are developed, standardized and 
moderated against these descriptors.  
 
Parents are informed by annual full reports and parents’ consultation meetings. Form tutors and YLCs are 
in regular contact with parents, inviting key parents in for additional one-to-one progress meetings. HOFs 
host subject information events when appropriate and the extended community learning team run 
workshops to help parents know how best to support their daughter’s progress as well as considering 
safeguarding issues in their use of ICT and social media at home. Reporting to parents was reviewed in 
2018 where all stakeholders were consulted. As a result, revisions were made to the reporting cycle and 
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profile writing from 2018, to ensure the more efficient and timely sharing of information. Examples of high 
quality work are shared via the school’s digital platform supporting self and peer marking. 

A strong culture of reading for pleasure. The school libraries are excellent learning environments and 
are well used by students who all have timetabled access through a whole school library rota of 
registrations regularly. They are well stocked and requests from students and staff are quickly acted upon. 
The sixth form library was redesigned to better mirror HEI organisations: there are a range of subject 
specific journals, academic texts and JSTOR (an online digital archive of journals) available to all students 
and the sixth form Library and Resource Manager effectively supports the students’ academic studies. The 
library has extended its opening hours to further support students’ independent study. 

It is whole school policy for students to read in afternoon registration time in all key stages and high quality 
displays can be found around the school promoting reading for pleasure. A range of high profile writers 
have visited the school to speak with students including: Sebastian Faulks, Daljit Nagra and PD James. 
The school also benefits from a Reading Partners scheme, in which staff form several local businesses 
come at lunchtime to read with pupils who need a boost to their confidence. We are currently looking at 
initiatives that raise the level of challenge of the texts that pupils choose for their reading and we celebrate 
‘World Book Day’ across the whole school to profile the importance of reading for pleasure. 
 
Digital learning platform to support independent study. Mulberry has an online platform – Mulberry 
Learn – for supporting learning and prep for lessons, allowing pupils to access resources from home. 
During the pandemic lockdown March – July 2020, Mulberry Learn has formed the pivot for teaching, 
learning and engagement. It forms the locus for assessment, feedback and progress alongside face to face 
teaching allowing pupils access to curriculum resources at any time so they can prep or recap for lessons. 
The VLE has eight domains, the most important of which are those that facilitate pupil / teacher 
engagement and parent / school engagement. It is a thriving, vibrant professional learning community for 
all. 

Curriculum Impact - Outcomes for Pupils  

The impact of a rich and well-planned curriculum can be seen in our outcomes for pupils over time. Over 
the past 3 years (and more), pupils' academic outcomes are outstanding at KS4. Attainment is high and 
progress is good at KS5. Pupils make so much progress at KS4 that it is harder to show added value at 
KS5 through progress measures. However, destinations for students post-18 are outstanding as a result of 
high attainment – not being complacent, we continue to work on improving KS5 progress and going further 
in terms of destinations to Oxbridge.  

Key Stage 4 

Five year trends 2015-2019 
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Three year trends 2017-2019 

KPI/Year 2017 2018 2019 

A8 55.01 53.97 51.24 

P8 +0.68 +0.80 +0.46 

Basics 9-7 % 16.6 14.9 14.4 

Basics 9-5  % 53.7 58.2 42.1 

Basics 9-4 % 74.6 74.5 69.4 

EBAC APS - 4.95 4.73 

P8 English +1.12 +1.19 +0.77 

P8 Maths +0.07 +0.24 -0.12 

P8 EBAC subjects +0.87 +0.66 +0.38 

P8 open subjects +0.59 +1.05 +0.66 

 

Overall three year averages 2017-2019 

A8 53 

P8 +0.64 

Basics 9 – 4 73% 

Disadvantaged pupils – ‘Pupil Premium’ three year trends 2017-2019 

KPI/Year 2017 2018 2019 

A8 53.76 52.36 49.54 

P8 +0.75 +0.75 +0.39 

Basics 9-7 % 15.8 11.5 10.2 

Basics 9-5  % 50.0 54.2 40.7 

Basics 9-4 % 70.5 74.8 66.1 

EBAC APS - 4.75 4.56 

P8 English +1.22 +1.12 +0.81 

P8 Maths +0.16 +0.14 -0.26 

P8 EBAC subjects +0.92 +0.59 +0.32 

P8 open subjects +0.67 +1.06 +0.61 

 

Over the past 3 years, the trend for progress is upwards. This is in a context where pupils study a 
traditional academic curriculum and where nearly 60% or more are entitled to the pupil premium. Our 
progress score was 0.7 in 2017, 0.8 in 2018 and 0.5 in 2019 – an average of 0.6. This is significantly above 
national average, placing the school in the highest quintile nationally. In 2019 the P8 score and A8 score 
were also in the highest quintile nationally for English and Open subjects. In 2019 94% of students were 
entered for the EBacc compared to just 40% nationally. The average EBacc points score in 2019 was 4.7 
compared to a national average of 4.1.  
 
The most recently published destinations data (published 2019), for the 2017 Year 11 cohort, showed that 
98% of students stayed in education or entered employment, compared to 93% average in the local 
authority. The full 98% from MSfG remained in education, compared to just 86% nationally remaining in 
education after Year 11. 
 
57% of the 2019 Year 11 cohort were eligible for FSM, compared to 25% nationally. 95% had English as an 
Additional Language, compared to 17% nationally. Disadvantaged students at MSfG made exceptional 
progress compared to both disadvantaged and non-disadvantaged students nationally, as shown in the 
table below: 
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 Progress 
at MSfG 
(2019) 

Progress 
nationally 
(2018) 

Progress of 
‘other’ 
students 
nationally 

Difference between 
disadvantaged 
students at MSfG 
and disadvantaged 
students nationally 

Difference 
between 
disadvantaged 
students at 
MSfG and 
‘other’ 
students 
nationally 

Disadvantaged 
students 

0.38 -0.45 0.13 +0.83 +0.25 

 
The progress of disadvantaged students is exceptional in almost all categories. The progress of the 
disadvantaged students at MSFG show that students at the school experience high-quality teaching and 
high expectations in a nurturing and supportive environment.   

In addition: 
 

 The overall A8 score for the school in 2019 is 51.2, which is considerably higher than the national 
average of 46.5 

 In 2019 in English Literature, 9.5% of the grades awarded were grade 9s, which was nearly three times 
higher than the national percentage.   

 35% of students achieved a Progress 8 score of 1 or higher, with 10% achieving a Progress 8 score of 
2 or higher.  

 The A8 for disadvantaged students is 49.4 which is again higher than the national average of 46.5 

 69% of all pupils reached the grade 4 Standard Pass in both GCSE Maths and English compared to a 
national average of 64%, with 88% of students achieving a Standard Pass in English.  

 42% of all pupils achieved a grade 5 Strong Pass in both GCSE Maths and English.  

 Grade 5 attainment for disadvantaged students in both English and maths was 40%; this is 16% higher 
than the national for disadvantaged students (24%) 

 34% of students achieved a grade 7 or higher in English Literature (A-A* equivalency). 

 73% of all pupils achieved a Standard pass or above in GCSE Maths.  

 72% of PP students achieved a standard pass in GCSE Maths, and 87% achieved a standard pass in 
GCSE English Literature.  

 Keeping step with national expectations and in most cases exceeding them in GCSE English and Maths 
is vital to improving the life chances of students from disadvantaged socio-economic backgrounds. The 
provision for students at the school ensures they have the tools to confidently move forward in further 
education and employment. 

 It is well-known that the poorest young people are most likely to miss out on studying a broad and 
traditional curriculum, with disadvantaged pupils only half as likely to be entered for the EBacc as their 
classmates. The brightest pupils at primary school, if they are eligible for free school meals are still less 
likely to take history, geography, a language or triple science at GCSE than their peers.  However, at 
Mulberry we buck the trend as we believe that all students deserve the chance to attain these 
qualifications at school and this is further demonstrated in the excellent outcomes of the 2019 GCSE 
cohort. 

 14 subjects have a positive subject progress index, indicating that progress for students in these 
subjects was higher than for other students in the SISRA data collaboration (over 1300 schools) with 
the same KS2 starting points.  

 In Biology and Physics 80% of students achieved a grade 5 or higher 

 In RS, 72% of all pupils achieved a grade 5 or above, again above the national figure of 60% (2018). 

 Progress of students with SEND is higher than students with SEND nationally (P8 -0.35 in 2019 at 
MSfG compared to -0.6 national average in 2018) 

 Progress of students with an EHCP in 2019 is in line with national average for students with an EHCP 
(national average in 2018 -1.09; MSfG in 2019 -1.02). This is however altered by a very small number 
of students with extremely low starting points who followed an alternative curriculum. With these 
students removed the average P8 score of students with an EHCP at MSfG is -0.7, above national 
average for students with an EHCP 
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 Low prior attaining students composed 10% of the Year 11 cohort in 2019. Their overall P8 was -0.1. 
This is higher than the national average for low prior attaining students, which is -0.22. It is also reduced 
significantly by three students who did not sit any GCSEs but followed an alternative curriculum. 
Without these three students the P8 of LAP students is +0.26 

 In the current Year 11 cohort, with students following an alternative curriculum removed, progress of 
low prior attaining students is predicted to be 0.76 

Key Stage 5 

Average point score 4 year trend 2016-2019 

 

 

 At Mulberry, eligibility for the pupil premium has little impact on progress to HEI. In fact the figures for 
Russell Group progression show that FSM students are just as likely to gain a place at a RG institution 
as other students. This is outstanding as it suggests that the culture of aspiration and the opportunities 
offered at Mulberry (in both the lower school and in the sixth form) are countering barriers, which are 
linked to deprivation. In 2018, 37% of disadvantaged students progressed onto Russell Group 
universities, compared to 13% nationally. 

 Destinations in 2019 were excellent: five students secured places to read Medicine and three for 
Dentistry. Destinations included: Oxford, Cambridge, Imperial, LSE, UCL, King’s College, York, 
Edinburgh, St Andrews and Queen Mary. 27% of students progressed to Russell Group universities 

 In 2019 students in the following subjects made progress that was either in line with, or above, national 
average: (Media VA 1.31, Graphics VA 0.81, Further Maths VA 0.25, Drama VA 0.12, English Literature 
VA 0.05, Sociology VA 0, Maths VA 0, RS VA 0) 

 Student progress is not yet as exceptional as at Key Stage 4, and whilst there has been improvement, 
this is a key area of focus for the school in terms of consistency in progress and attainment across all 
subjects.  

 Progress for disadvantaged students was slightly higher than progress for non-disadvantaged students 
in 2019. Students with lower GCSE grades also make better progress than their peers at Key Stage 5 

 At KS5, target grades are set to be aspirational; they are set in order for pupils to achieve a Value 
Added score of 0.8 

 87% of the 2019 Year 13 cohort progressed to university 

 The average point score is 32, equivalent to an average grade of C+  

 Mulberry School for Girls is proud to be an inclusive sixth form. Applied General value added in 2019 
was in line with national average, and students studying Health and Social Care have progressed to 
courses including Nursing at King’s College, London and Politics at Bristol University 

 Progress for disadvantaged students in Applied General subjects is the same as for non-disadvantaged 
students. These students had an average grade of Distinction -.  
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 Applied Learning results improved hugely with the average grade increasing from merit plus to 
distinction minus. The Applied Learning VA in 2017 increased from 2016 by 0.87 and continues to be in 
line with or above national average  

 The large number of extra-curricular opportunities offered as part of the Realising Aspirations 
Programme, also continues to play a significant part in supporting students in progressing to university.  

 Students applying to study at Oxbridge and those applying to study Medicine or Dentistry benefitted 
from interview practice at a private school, St Mary’s in Ascot and the aspiring medics and dentists from 
a practice interview with a Medicine Admissions tutor from Kings College London, as well as support 
from Barts Health Trust as part of the SAMDA programme, and other courses related to BMAT/UKCAT 
tests and interviews. In November 2018 as part of the Oxfizz programme, all of our students applying 
for competitive entrance had individual interview practice workshops. 

Keys Areas for Improvement 

KS4 

 Improve progress of pupils in Maths and MFL 

 Improve progress of pupils studying GCSE Art and Dance 

 Improve progress for pupils with SEND, those with low prior attainment and those pupils who are in 
an ethnic minority within the school 

 
KS5 

 Rapid, sustainable improvement in the progress of all students in all subjects and particularly in 
Physics, Chemistry, Geography, Art, Spanish, Politics and History 

 Improve progress for higher prior attaining students and students of an ethnic minority within the 
school 

 Improved accuracy in predictions at Key Stage 5 
 
The further development of our digital learning platform to maximise the teaching of independent study 
skills for pupils, thereby further enhancing the effectiveness of prep, homework and MFA.  
 
We are also reviewing our whole curriculum to ensure that it is representative of the dynamic and powerful 
contribution of our richly diverse community to the success of society, both in Britain and as citizens of the 
world. A significant amount of work is also focused on the visibility of this contribution in a new curriculum 
project to create an exhibition within school as well as in display more generally. 

Section 2: Behaviour and Attitudes 

We judge the behaviour and attitudes of pupils at Mulberry School for Girls to be 
outstanding. 

A high standard of behaviour and attitudes amongst pupils is expected at Mulberry School for Girls – both 
towards learning and towards others, be they peers, staff or the local community. Many of our pupils 
experience high levels of socio-economic disadvantage and most live in often over-crowded, rented 
properties and social housing. Many parents still do not speak English and many mothers do not work, 
have large families to manage and little personal space. Child poverty is high in our ward. There is easy 
access for vulnerable pupils to street life and so drug and alcohol abuse, incidents of sexual exploitation 
and other abuse by adults and emotional, social and mental health needs are high. Health poverty is also a 
problem. For these reasons, our systems for pastoral care, safeguarding and inclusion have to be very 
strong to make sure that as many of the barriers as possible are eradicated and that all girls can get to 
class ready to learn and achieve.  

The atmosphere of the school is calm, orderly and productive with pupils focused on the business-like 
pursuit of their learning. Attendance is strong throughout the school, currently standing at an average of 
96.1% over 3 years (higher than the LA and national average) with low levels of lateness, persistent 
absence and exclusion (there have been only 3 fixed term exclusions this academic year). Learners are 
supportive and respectful of each other throughout the school. Pupils are considerate to each other and 
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actively demonstrate inclusivity as well as tolerance for differences. On the rare occasion where pupils are 
disrespectful, they are dealt with swiftly by the pastoral and senior leadership team. The PSHEE 
programme addresses equality and diversity issues. Pupils have high aspirations and are committed to 
their own learning and support others to be successful too. Learning is rarely disrupted and if it is, the 
issues are picked up almost immediately with appropriate remedial action taken. 

The behaviour for learning policy highlights that students should receive praise to sanctions in a ratio of 3:1; 
this is reflected in school practice with the number of achievement points that are given weekly in 
recognition of positive behaviour for learning far exceeding behaviour points. Student achievements are 
celebrated regularly on a weekly and half termly basis. 

Pastoral Care. There is a strong framework of pastoral care that promotes and supports outstanding 
behaviour. Our approach is based on the belief that in state education system that has it its core a universal 
entitlement to education, pupils who come to us deserve our unconditional support to be the best that they 
can be. The school is divided into year groups, each led by a Year Learning Co-ordinator who takes 
responsibility for the daily experience, progress and care of 240 pupils, their families and a team of form 
tutors. In line with the school’s ethos and the aim to ensure that pupils learn to be confident, creative 
leaders with a love of learning, YLCs work with senior leaders to provide a rich programme of activity to 
promote this - through tutor group activity, year group activity and strong connections with families. YLCs 
pick up daily referrals about individuals and groups from adults in school where they see concerns, dealing 
with such matters swiftly.  

As part of a recent review of the school’s behaviour policy, the senior leadership team distilled the 
principles of the policy into six easy to recall priorities for staff and delivered this through a CPD session at 
the beginning of the academic year. The aim was to ensure consistency of implementation of the policy. 
We drew on EEF research on improving behaviour in schools. We reflected on how best to create parity of 
experience for all pupils and consistent high expectations while retaining strong relationships between staff 
and pupils, which is a key strength of the school. Disruption to lessons is rare, uniform is smart and conduct 
in classrooms and corridors is respectful. 

Given that poor behaviour, punctuality or attendance is usually a symptom of unmet need, Mulberry School 
for Girls has developed systems for picking up and responding to incidents quickly so that either learning 
needs or ESMH needs can be targeted effectively and quickly. YLCs are assisted by pastoral support staff 
and a dedicated, multi-agency Inclusion team. The is team led by an Assistant Head for Inclusion and a 
senior middle leader responsible for pastoral care. The team includes learning mentors, two attendance 
and welfare officers, an education social worker and a school police liaison officer. The team forms a panel 
to which referrals are made by YLCs for pupils experiencing difficulties and appropriate individual care 
plans are made for each identified child. Families are involved in decisions about pastoral interventions. 

YLCs, form tutors and senior leaders work together to uphold high standards of behaviour around the 
school site, managing all spaces effectively to reinforce safety and respectful, responsible behaviour. There 
are strong, positive relationships between adults and pupils in a culture of openness and respect. Pupils 
are given responsibility for their form bases at break and lunchtime and are taught to manage these 
environments sensibly in order to teach self-management, maturity and stewardship of resources. Students 
of all years have access to a library of games and cards and can often be found playing cooperatively 
together. Form rooms serve as quiet study and social spaces and older students regularly study 
independently and in peer-led groups. A rota of adult supervision ensures that any issues are picked up 
and resolved quickly. Older pupils and staff model the behaviour that is expected. There is a behaviour 
policy which is applied consistently and which is shared with pupils and families. 
 
Pupils are encouraged to mediate in order to solve problems and move forward. A pupil peer mentoring 
scheme is in place for Year 8. Pupils may apply for this role and supervised by a member of staff. They are 
trained professionally to support Year 7 pupils with their transition to secondary school. Additional support 
and mediation work is carried out with individual pupils or whole classes by the Learning Mentor team when 
necessary. All Year 9 tutors have followed a CPD programme on restorative justice because we identified a 
particular problem when their tutees were in Year 8. They delivered a series of lessons to tutees which 
resulted in much improved relationships between pupils. There is an on-site Inclusion Base for pupils who 
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may need time for reflection out of lessons but this is only used very formally with referrals made through 
the senior leadership team and a personalised programme for each pupil. It is led and managed by two 
members of staff from the Inclusion team and staffed throughout the day by senior teachers. As a result, 
fixed term and permanent exclusions are very low and used only as a last resort. 
 
Safeguarding. Safeguarding is highly effective. Pupils display outstanding regard for the safety and well-
being of others as evidenced by the low levels of exclusion and evidenced by good conduct across the 
school. They know how to live healthy lives and how to assess risk. This is taught through our 
comprehensive PSHEE programme. Relationships and sex education is carefully planned and has involved 
consultation with parents and our community. The confidence of all stakeholders (pupils, parents and staff) 
in our provision of a safe and caring environment is very high as shown in our feedback systems. We 
commission an annual safeguarding review by a qualified Ofsted inspector to help us critically assess our 
practice and policies and our governor with responsibility for safeguarding visits regularly.  
 
Comprehensive safeguarding training has been delivered to all teaching and support staff and we receive 
updated training each year. The training includes specific reference to FGM, radicalisation and forced 
marriage. Governors receive safeguarding training. Safer recruitment practice is embedded and 
appropriate staff and governors are trained. The SCR is regularly checked and updated. Policies to keep 
children safe are comprehensive and they are regularly reviewed by governors. ‘Prevent’ training is also 
given to staff and governors. The school has a strategy for Prevent. 
 
To improve practice in safeguarding, the school has introduced CPOMS (the Child Protection Online 
Monitoring System). It promotes more effective tracking and information sharing to ensure pupils are 
safeguarded as effectively as possible. For all our vulnerable pupils, we record all phone conversations, 
calls, meetings, actions and documents securely. This automatically creates a chronology for each student 
which previously we had to record separately. The chronology plays and important part in knowing our 
students and offering tailored support. Key pastoral staff have access to these records instantly as needed. 
For example, if we are contacted by an outside agency or we need to inform social care or health 
professionals of an emergency issue, we immediately have full relevant information to hand and it helps us 
to ensure better targeting of external multi-agency responses. 

Family and community. The important role of families in the education of disadvantaged pupils who make 
outstanding progress is well-known in research. For the past 14 years, we have sought strong relationships 
with families and invested heavily in projects to secure the commitment of parents to their daughters’ high 
achievement. Through the provision of family learning projects and initiatives which bring parents together 
with their daughters in support of their education, we have changed the pattern of parental engagement 
with Mulberry. Parents are involved in academic consultation and other usual forms of school engagement. 
However, we have also introduced a comprehensive programme of activity to draw in parents who are 
‘hard to reach’ or where there are family concerns with aspects of our provision, such as for example 
allowing their daughters to apply to Oxbridge universities or to perform publicly in dance or drama 
productions. Relationships and sex education has also been a subject of anxiety for parents which we have 
resolved through our engagement with them.  

Our Parent Liaison officer works very closely with YLCs, the senior team and the headteacher to target 
families and to lead consultations that help parents to overcome such concerns. She also runs programmes 
that include parenting courses, health and well-being workshops on issues affecting the local community 
such as diabetes and breast cancer, visits to sites of cultural significance and fitness classes. She has also 
run some very successful arts projects for mothers such as the writing and performance of plays and 
filmmaking. Through her work, we are taking our mission statement of confidence, creativity, leadership 
and love of learning out to parents. In this way, their daughters’ education is supported. Her work has had 
significant impact on the position and importance of girls’ education in families over time. The economic 
benefits of a good education for girls post-18 is now generally accepted in our community in a way that was 
not the case 14 years ago. 

Inclusion. Difference is valued and celebrated at Mulberry School for Girls. Pupils have consistently high 
levels of respect for others and actively support each others’ well-being. Bullying, peer on peer abuse or 
discrimination are never tolerated: any occurrence meets with swift remedial action using a range of fair 
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and consistently applied measures as already outlined. For example, we actively work to prevent cyber-
bullying through PSHEE, Citizenship, assemblies and policies and we monitor pupils’ internet use using 
filtering software. However, where it happens (usually outside of school hours on home devices) we take 
responsibility and work with pupils and families to resolve it, using sanctions and remediation as 
appropriate. We also respond to institutional issues if they arise. In 2018, we noticed a rise in racist 
incidents. We reacted swiftly, setting up an internal enquiry and establishing an anti-racism working party to 
explore all issues of race equality affecting both pupils and staff. The work was reported to governors and 
to trustees in 2019 and in 2020, we have followed up the internal recommendations we made with further 
action. The School Improvement Plan for 2020 – 21 reflects the deepening of this work as the pandemic 
exposed structural inequalities still existing for people of Black, Asian and minority ethnic background. 

Pupils are provided with a plethora of opportunities to develop their sense of self and resilience. Where 
pupils find this challenging, they are given a range of support through resources such as learning mentors 
and ‘buddies’. Pupils are encouraged to develop a ‘growth mind set’ in approaching their sixth form study. 
In 2018, staff received training from Diversity Role Models to enable us to better support our LGBTQ+ 
pupils. Our display within school profiles the richness that diversity gives to our society. An ethos of 
Inclusion is practised visibly across the school, within all our structures and in the way in which pupils with 

severe and complex needs are integrated and supported by all pupils and staff. For example: pupils with 

SEND are active participants in all whole school and performance events. The school SEND curriculum 
provides a wide range of courses and options for pupils working significantly below the expected standard 
for their age including multi-sensory learning. 

There has been a rise locally and nationally in the number of girls experiencing serious emotional, social 
and mental health issues. Mulberry has seen this problem grow and responded by developing 
acknowledged expertise in this area of educational development. In 2019, we put in place CPD for staff run 
by mental health specialists in order to better equip the school to sensitively manage the mental health of 
pupils. We introduced ‘Action for Happiness’ for pupils, running this initiative in assemblies and form time. 
We are part of the ‘Mental Health Trailblazer’ project led by East London CAMHS and we have been invited 
by Tower Hamlets to establish an alternative provision for girls, known as our Complementary Education 
Centre. We have introduced a therapy dog to support this work. We are working with Prof Kathryn Riley to 
extend our research relationship with her on ‘place and belonging’, having previously featured in her 2015 
book ‘Leadership of Place’ as one of six international case studies on schools that create an education for 
pupils that makes them feel safe, valued and included. 

Keys Areas for Improvement  

In 2020 - 21, we will need to review our curriculum for relationships and sex education in accordance with 
the new DfE guidance particularly in relation to LGBTQ+ rights and same sex relationships. This presents 
an important opportunity to revisit inclusion and equality and review practice in this area of our work, as the 
guidance presents a welcome challenge to this culturally and religiously sensitive set of issues for our 
school’s community. This will be a significant area of improvement. 

We are also revisiting and improving our work on race, identity and intersectionality with pupils through our 
pastoral provision as well as within the wider curriculum. 

Section 3: Personal Development 

We judge the quality of provision for personal development to be outstanding. 

The quality of pupils’ personal development – character education – is a critical dimension of our work to 
ensure that pupils have access to the world beyond our school and local community walls. Our school 
serves people who are predominantly from one ethnic and faith background (more than 90% of pupils are 
of Bangladeshi heritage and 98% are practising Muslims). Our community has also experienced serious 
Islamophobia and racial intolerance since 9/11 and the 7/7 London bombings, which affected Aldgate, our 
nearest underground station. Islamophobia particularly targets Muslim girls and women with the hijab 
(headscarf) being a visual stimulus for aggressive responses. As a result, our community is very protective 
and a natural response is to close down to outsiders. The experience of Islamophobia overlaid with socio-
economic disadvantage means that the barriers can appear insurmountable to our pupils at times. As 
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members of a diaspora, families are naturally concerned about dilution of their daughters’ heritage and faith 
and girls have sometimes felt excluded from the many opportunities that their more privileged peers have 
access to, such as Oxbridge university places or high paid jobs in the City of London, our local area of 
employment. These are just a few examples of the varied complexity of the problem to which personal 
development at Mulberry has to respond. 

A multitude of carefully planned, rich extra-curricular experiences is fundamental to our work to ensure that 
girls leave us with confidence, as creative leaders with the power of choice, knowing they can overcome 
the barriers they face. We help pupils to know how to negotiate their way through complex territory in 
balancing responsibilities to family with the demands of careers, economic independence and the desire to 
be authentically themselves. For this reason, our extra-curricular provision has important status as part of 
our Mulbacc curriculum and we have recently altered the remits of our senior leadership team structure to 
reflect this importance. 

We take up every possible chance that comes our way for enriching the experience of pupils’ learning at 
Mulberry, actively seeking them within the partnerships we build with organisations. Whilst we do this 
respectfully, we are unashamedly ambitious on behalf of our girls to find as many of the best opportunities 
as possible. This has led to some exceptional experiences. For example, Mulberry girls have taken one of 
the main stages at the Glastonbury festival to advocate for feminism and delivered performance poetry in 
front of 3000 people at Wembley Arena. Since 2007, we have taken 5 original plays to the Edinburgh 
Fringe festival, one of which won a national drama award. Over the past decade, we have been 
fundamental to the development and delivery of the Women of the World Festival at Southbank Centre, 
speaking at keynote events, performing, being part of panel discussions with senior professional women 
and politicians, and delivering ‘WOW-Bites’ as well as participating in the WOW Market. Our pupils have 
visited Michelle Obama at the White House and then followed a civil rights study tour in Washington, 
Alabama and Memphis created by Mulberry. Pupils developed and led a year-long girls’ leadership 
programme for disadvantaged girls. Pupils also visited Singapore and Malaysia on a programme we 
designed to build a global alliance of girls advocating for each other across international boundaries. We 
monitor the uptake of all opportunities for personal development and report annually on impact and uptake 
to inform further improvement. 

Spiritual, moral, social and cultural development. The quality of SMSCD is high and underpins 
everything that the school does to instil confidence, creativity and a love of learning in all our pupils. Our 
curriculum ensures that SMSCD forms an important dimension in all subjects. Teachers account for 
SMSCD in their lesson planning, as evidenced in lesson observation forms. Religious Studies GCSE is 
compulsory at KS4 and at post-16, students study religion and worldviews as part of their PSHEE 
programme. At KS3, PSHEE, Citizenship and RE are an important group of 3 subjects that ensure all pupils 
learn about their rights, the rule of law, British values, pluralism, equality, diversity and the importance of 
respect, as well as enabling pupils to become confident in their own identity and sense of self. RS staff are 
skilled in Islamic scholarship and this helps to ensure misconceptions that sometimes arise amongst pupils 
about interpretation of the Qur’an can be explained.  

Pupils are very interested in faith and politics worldwide and controversial matters that arise internationally 
and in the UK are always a feature of whole school discussion as they occur. PSHEE, RS and Citizenship 
combined with assemblies and tutor time provide safe, well-informed spaces for debate where pupils can 
explore their responses to crises such as the Charlie Hebdo attacks in Paris or the English Defence League 
march down Commercial Road. Through good relationships with pupils, senior staff keep themselves well 
informed in what pupils are concerned about, responding quickly. For example, when our community has 
been targeted by Islamophobia such as in 2018 with the ‘Punish a Muslim Day’ letter, the school finds ways 
in which pupils can make a positive, powerful informed public response – in this case making it central to 
the plot of the play they wrote and performed at the Edinburgh Fringe festival that summer and then at the 
Duke of York’s theatre in London’s West End. If national and international crises arise, senior staff respond 
by producing materials quickly for tutor time to aid discussion between staff and pupils. This has been true 
within lockdown, responding to the international denouncement of the murder of George Floyd at the end of 
May 2020 by producing PSHE materials, assemblies and tutor activities remotely for pupils to learn. 
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The extended learning programme. Opportunities for developing confidence, creativity, leadership and 
love of learning outside the taught curriculum are brought together strategically at Mulberry under the 
leadership of one department – the Extended Learning team. This helps Mulberry to drive more effectively 
enrichment, to monitor its quality and impact and to ensure all pupils are included. It also means we can 
quickly take advantage of new possibilities, which often arise at short notice. We have divided opportunities 
for enrichment into four broad areas: global education; out of hours learning; pupil voice; and women’s 
education. 

Global education programme: Mulberry pupils have a real desire to make a positive difference in the world 
and, by providing opportunities for political engagement, we ensure they graduate from school empowered 
and ready to lead positive change. Mulberry is the lead school in the UK for ‘Global Classrooms: London 
Model United Nations’, the UNAUSA’s world-wide network and largest MUN programme for secondary 
schools in the UK. Two MUN conferences are organised by Mulberry pupils each year for 400 school age 
delegates drawn from over 30 schools across London and the UK. All the MUN leadership positions, such 
as Secretary General, are held by pupils and all committees, caucuses and reporting are led by pupils too. 
Staff act in supporting roles to help pupils with planning and training of delegates and to ensure 
safeguarding.  

The programme is linked to the Citizenship curriculum. Year 10 pupils have the opportunity to apply to go 
and represent the UK at the UN headquarters in New York each May at the Global Classrooms 
International Model UN conference. The impact of this programme on the lives of all pupils at Mulberry is 
deep and lasting. For example, because so many pupils participate in MUN, they make a qualitative 
difference to their peers’ engagement with political and social matters in the daily life of the school and they 
act as role models for others in public speaking. Many graduates of the MUN programme have gone on to 
public success in their lives beyond Mulberry – for example, two former Secretary Generals have won 
national awards in the Women of the Future and Asian Women of Achievement awards and one has gone 
on to work for Kofi Anan. Another went on to become President of the Queen Mary University student union 
and was listed in the Bangladeshi Power List 100. There are many other similar stories. 

Out of Hours Learning: Mulberry School runs a vast range of lunchtime and after school clubs each week. 
They are vital to pupils’ success and wellbeing, providing the opportunity to develop existing talents, learn 
new skills or develop new interests. Through these clubs, pupils are supported in developing their creativity 
and self-expression as well as healthy, active lifestyles. Over 50 clubs are usually offered each week 
including dance, drama, gardening, languages, music, sport, fitness and political and social interests. The 
Feminist Society and the Politics Society are very popular as is Girl Guides.  

Pupil Voice: Voice is a central in Mulberry’s work to develop confidence and leadership, particularly since 
the voices of women, minorities and young people often go unheard in the public sphere. There are many 
ways in which we develop the voice of our young women and ensure they have platforms to make 
themselves heard. These include the annual Youth Conference for sixth form students from Mulberry and 
partner schools. Originally, it was established as a positive, powerful response by students to their 
experience of 9/11. Students form the planning committee, supported by staff. They profile issues they care 
about, inviting high profile speakers from a range of backgrounds to address the conference themes and 
they organise workshops, inviting external workshop leaders. There is always a platform for student 
speeches. Year 12 students have the opportunity to apply to go to the UNIS conference at the UN 
headquarters in New York. This ties across to the MUN programme. 

Pupils have the opportunity in Year 10 and Year 13 to be prefects. They must apply for this role, which 
requires them to be involved in leading and organising public events, parent consultations, VIP visits and 
duties around the school. Prefects often have to speak publicly or to be ambassadors for their peers at key 
events where they must network with leaders of arts and culture or business and industry. Pupils also have 
a School Council, to which they are elected by their peers. The School Council has wide-ranging 
involvement in school life, consulting pupils about uniform, environmental matters or school services such 
as meals or cleaning. The School Council has been involved in school improvement such as speaking to 
staff about their experience of learning and teaching or pastoral care. They have also been involved in 
strategic planning activities. Pupils have their own newspaper called the Berry Bugle. 
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The arts programmes at Mulberry also have a key role in developing pupil voice, confidence and self-
expression. Magic Me is one example of an inter-generational arts project that brings Mulberry girls and a 
diverse group of older community women together for a year to explore identity, using the arts as a vehicle 
for their voices. Each project culminates in a final arts piece that expresses their collective voice in some 
way. In one year, for example, the group collectively produced a walking tour of the local area with a map 
and podcasts recorded by participants about points of significance in their lives marked on the map – such 
as, where they worship or were married or experienced as a child a key historical local event such as the 
march of Oswald Moseley’s black shirts or where their family work. Pupils have produced many important 
pieces of work through our arts programmes, such as the Community Tapestry, based on the picture at the 
front of this document or the film about survivors of the Bosnian war and the genocide at Srebenica or the 
Community Opera. 

Women’s Education: Given the quite specific issues for women in the workplace and wider society, 
especially if they are of minority ethnic background, Mulberry has developed a programme designed to 
ensure that girls have access to female role models from a wide variety of backgrounds as well as 
considering quite explicitly the challenges many of them have faced and how they have overcome them. 
Girls are also taught the skills of negotiation and public speaking. They learn resilience and how to manage 
a patriarchal world. In this work, we aim for a ‘partnership of equals’ – girls with boys, women with men. Our 
programme of work includes our very popular large conferences for girls, which invite the participation of 
other schools. Through the conferences, girls have access to a large variety of women in different spheres 
of life ranging from finance, STEM, the arts, business and social entrepreneurship. Usually they find many 
inspiring role models. The conferences explore key issues for women and their leadership in depth and 
there is always at least one platform for student speeches. Students lead the conference, supported by 
staff. We share the resources we make for these conferences freely on our ‘Partnership of Equals’ website.  

Our programme also includes work with the ‘Women of the World’ (WOW) festival which we have been 
heavily involved in supporting. Both the head and a former Mulberry pupil are trustees of the WOW 
Foundation and work closely with its CEO Jude Kelly, former Artistic Director of Southbank Centre. We 
have worked with the Donmar Warehouse and film director Phyllida Lloyd on her trilogy of all female 
Shakespeare productions, transferring a week’s run of Henry IV from the Donmar theatre to Mulberry so 
that our Tower Hamlets community could have access to it. We ran a community learning programme of 
workshops for schools and local people alongside the play, exploring gender, theatre and Shakespeare. 
Pupils have developed as a year-long leadership programme including a residential camp for 
disadvantaged girls like themselves called ‘Girl Leading’, funded by Children in Need.   

Outdoor education, trips and visits. There is a wide range of outdoor experiences for pupils at Mulberry 
because many pupils do not have access to them outside of school. For the past four years, most pupils in 
Year 8 and 9 have visited Wales and the Lake District for an ‘Outward Bound’ residential, usually in winter. 
Pupils often cite these experiences as fundamental to building their confidence. Pupils also undertake the 
Duke of Edinburgh’s Award, which is very popular in Years 10 – 13. We also ensure that there are trips 
related to the curriculum, such as an annual visit to the battlefields in Year 9, visits to foreign countries for 
languages and many visits to places of cultural, scientific and religious significance all year round. Not only 
do these visits supplement learning, they provide experiences that lead pupils to view it as their entitlement 
to go to museums and galleries, when they might not otherwise feel confident to go. 

Impact 

Extended Learning 
Area 

Impact Student Feedback 

Global Education – 
Model United Nations  

 600 students from over 30 schools 
participate.  

 Over 150 students from Mulberry 
participate as Rapporteurs, Delegates, 
Chairs press and admin teams. Alumni 
return as Committee Directors  

 We train 30 young people from 6 
different schools to be Committee 
Chairs.  

 Over 90% of participants in MUN last 
year agreed that it helped to learn 

During this programme, I discovered that I’m very 
passionate about global politics. The programme helped 
me to build on the confidence that I already have. It sup-
ported me in developing my creativity as I was required to 
come up with solutions to real world problems which 
required me to think outside of the box. I also developed 
leadership skills during the programme because I had to 
help to put together a resolution paper with people that I 
didn’t know. The Extended Learning programme has 
helped shape who I am beyond my academics, making 
me into a well-rounded individual. – Year 12 Student 
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about global issues and to present in a 
formal setting  

 In self-evaluations over the past two 
years, Mulberry students consistently 
identify resilience as the skill they 
develop the most  

 Mulberry students win awards at the 
International MUN conference in New 
York demonstrating world class 
debate skills.    

The programme supported me in developing my 
confidence as I learnt to talk on the spot about topics by 
using my prior knowledge and public-speaking skills. I was 
creative in that I learnt to use original ideas to find 
solutions to problems. I honed my leadership skills when I 
had to lead my own bloc with people from different 
schools and countries. My love of learning has increased 
as the programme has inspired me to do more research 
and I think that, overall, this trip taught me how to be an 
independent learner. – Year 10 Student  

Out of Hours Learning   School Council survey in 2018 found 
72% of students have had the 
opportunity to speak in front of a 
group either in a club or on a trip.  

 The survey also found 72% of 
students have had their confidence 
boosted by a club or trip.  

 64% of those surveyed responded that 
they have had the opportunity to be a 
leader at a club or trip.  

 

My proudest achievement at Fitness Club was reaching 
my goal and being able to run at the speed I wanted to on 
the treadmill. I was challenged sometimes but I learned 
that I can do anything I put my mind to. It also developed 
my confidence by allowing me to understand I can reach 
my targets. – Year 11 Student  
 
My best moment at Feminist Fridays was when we had an 
LGBTQ+ inclusivity workshop and then we led LGBTQ+ 
assemblies for younger students. The programme has 
supported me developing my confidence in talking about 
sensitive issues. I also gained leadership skills as I led a 
discussion on LGBTQ+ issues at school. – Year 12 
Student 

 

Pupil Voice   Participants in our most recent Youth 
Conference said they were “inspired to 
speak up”, that they “learned not to 
judge others” and “how to change the 
world!”  

 Satisfaction with the conference has 
risen year-on-year in evaluations, with 
90% of participants this year rating the 

event 4 out of 5 or higher.  
 

When I participated the Youth Conference, my proudest 
achievement was when I was a speaker; I gave a speech 
about mental health in front of multiple schools. During the 
programme, I came to learn that I am a very confident 
public speaker. The programme helped me to find my 
voice. I developed leadership skills as I had to lead 
meetings, share my ideas and take responsibility for 
different tasks. Everyone came together and helped each 
other, which increased my love for learning and the desire 
to be involved. All in all, the programme made me realise 
that I am a great leader, confident at delivering speeches 
and getting my voice heard. – Year 12 Student 

Women’s Education   90% of Partnership of Equals 
participants agreed that the 
conference showed them how the arts 
can support gender equality and 91% 
agreed that they had seen positive 
role models on stage.  

 Partnership of Equals participants said 
they learned that “solidarity is how we 
change the world” and that they were 
inspired to “break gender stereotypes”.  

 80% of the 60 Girl Leading 
participants said that the programme 
helped them to feel more confident in 
themselves and 93% said they’d 
learned something new at the camp, 
such as public speaking .  

 Girl Leading participants said “by 
coming together as a group we are 
powerful” and “it is important for girls 
to work side by side , spreading a 
powerful message and making an 
impact”.  

 

There has been a really tangible difference in some of the 
students. Just being in a safe environment in the company 
of other girls has really altered the approach that some 
girls have taken with their work. I brought some of the 
most challenging students and I have not seen some of 
them so happy and excited before. Students have come 
out of their shells and challenged their own behavioural 
habits and have walked away having made some really 
unlikely friends. Thank you for a truly wonderful 
experience! - Teacher at one of the schools participating 
in Girl Leading  
 

 

Careers, advice and guidance.  

Destinations are very strong at both KS4 and KS5. After KS4 98% of students continue in education and 
93% of students remain in a school sixth form. Two thirds of pupils progress to Mulberry’s sixth form, with a 
number also enrolling on technical courses at Mulberry UTC. Quality first teaching and strong outcomes, 
alongside strong careers education and work-related learning opportunities support these outstanding 
destinations. The range and quality of opportunities is considerable. They contribute to outstanding 
provision that develops leadership, resilience and a global awareness amongst students. The enrichment 
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offer supports students to move to destinations of which we are very proud. Our careers programme meets 
and exceeds Gatsby criteria and was recognised as being particularly strong in our last internal whole 
school review (through Challenge Partners).  

At Key Stage 5, students are involved in university outreach programmes including Kings College K plus 
and UCL uni-link. A weekly sixth form newsletter promotes opportunities for work experience, 
apprenticeships, and outreach programmes. An annual careers fair is attended by all students in Year 11 
upwards, and students in sixth form regularly attend university open days and UCAS university fairs. All 
sixth form students have a dedicated UCAS mentor. Amongst 2016 leavers (latest data available) 28% of 
students progressed to and were sustained in places at Russell Group universities, compared to 14% 
nationally. In Year 9 all students take part in at least two careers related trips and a calendared school wide 
careers week highlights and demonstrates careers links throughout the curriculum. 

Work with external partners. We actively seek partnership with employers and higher education 
institutions as well as arts partners. We value these partnerships because they provide pupils with insight 
into the world of higher education and employment, promoting ambition and supporting aspiration. We are 
currently working with a variety of universities including Cambridge, the Vice Chancellor of which has 
agreed to give our 2021 annual lecture at the Royal Society of Arts. We are also working with the CEO of ‘7 
Billion Ideas’ on a programme of entrepreneurship education for Year 12, leading to a mini ‘Mulberry MBA’, 
which can be used for accreditation for the EPQ. We currently work with Sky and the London Stock 
Exchange Group on girls and technology, as well as with KPMG, Lloyds of London and Deliveroo on 
STEM. Year 10 students receive mentoring through Clifford Chance, and Lawyers in Schools regularly run 
workshops. A particularly important partner is Pinky Lilani, founder of the Asian Women of Achievement 
Awards and the Women of the Future Awards. Pinky has found sponsorship for us to attend at least one of 
these professional awards ceremonies each year and the girls engage with her ambassadors’ programme. 
Attendance at these events has enabled pupils to learn valuable networking skills and to have access to 
the stories of more than 50 women nominees from different walks of life all in one evening. Often, they 
have invited some of those women to speak at Mulberry to provide greater access for other girls. 

Family and community learning. An important contribution to pupils’ personal development comes 
through strong family and community engagement. Parents and carers matter at Mulberry. Their 
engagement leads to more involvement in their daughters’ learning and raises achievement. Disadvantage 
leads to social exclusion and so more effective support of families by schools builds the confidence of the 
community, promoting access to employment and the wider cultural assets of London. Whilst almost all 
parents and carers are involved in the school through academic consultation, Mulberry believes that much 
more extensive engagement (especially with ‘hard to reach’ families) has significant benefits for 
attendance, punctuality, the capacity for pupils to make good progress and their wider emotional and social 
well-being.  

Strong engagement has also helped us to overcome a range of barriers for pupils in their personal 
development. These include: parents’ hostility to the teaching of arts and any public performance of the arts 
by girls or women; parents’ concerns about girls going to university, residential visits and outdoor 
education, visits to places of religious significance, school uniform, PE, swimming, RSE and PSHEE, 
imagery, English literature texts and the study of media; lack of financial capacity to take up places on 
school visits or other activities; and support from families for participation in enrichment outside school 
hours. 

We offer an extensive range of ways to engage families beyond the academic life of the school, including: 
visits to places of cultural importance such as Hampton Court, Kew Gardens and the Olympic Park; social 
events such as a women only karaoke for mothers, a dinner dance for women, a visit for mothers and 
daughters to Edinburgh university, staying overnight and a trip to Brighton; classes to learn ESOL, ICT, 
literacy, fitness, Zumba for mothers, badminton for fathers, first aid for children, jewellery making, bag 
making, fruit carving (for weddings and other family celebrations) and cake decorating; parenting and 
volunteering courses – volunteering courses have led to employment; workshops on health and well-being, 
such as breast cancer, mental health, diabetes, universal credit and personal finance, ICT and social media 
and child protection; cultural activities including a term long opera course with the ENO, work with the 
Donmar Warehouse on Shakespeare, the establishment of a women’s theatre company which has written 
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and performed its own plays, performing them publicly. When parents were concerned about their 
daughters and Syria, we brought the National Theatre’s production of ‘Another World’ (a verbatim drama 
about Belgian families whose daughters left to join fighting in Syria) with several workshops and a panel 
discussion about the issues for families to discuss. Mothers have also been involved in WOW. There is a 
termly Community Newsletter for parents. 

This extensive work has led over time to better progress for pupils, better attendance, more girls going to 
university and apprenticeships and participation much more freely in public performance. In addition, 
mothers have gained employment, performed drama publicly and set up their own NGOs as well as 
organising their own celebrations of International Women’s Day. Over time, the number of families entitled 
to free school meals has fallen from 73% in 2006 to 56% in 2020 and for the past 7 years, the birth rate 
locally has fallen as girls go to university, on to careers and thus marry and have families later than before. 

Key priorities for 2020/21 

 To ensure the uptake of opportunities for personal development is spread across the whole range of 
pupils at Mulberry and that all girls in every year group are involved in some way. 

 To further develop engagement with employers. 

 To develop opportunities in STEM that are as strong as those in the arts. 

 To review and extend family and community engagement, ensuring the offer is inclusive to all and 
especially minority groups of families within school. 

Section 4: Leadership and Management 

We judge the quality of leadership and management to be outstanding. 

The leadership and management of Mulberry School for Girls is visionary, thoughtful, ambitious and self-
reflective at all levels of the organisation. Mulberry is a Professional Learning Community with a shared 
passion for learning, teaching and educational leadership that places the pursuit of great pedagogy and 
practice at its heart. There are strong values of service to the public at Mulberry’s core which mean that all 
staff take seriously their responsibilities to pupils and their families and that the provision of as outstanding 
an education as possible for all is unconditional. Policy and practice is self-evaluative. Mulberry has 
developed its own programmes for staff leadership development and is actively involved in a number of 
partnerships at all levels, from Initial Teacher Education to senior leadership. We think carefully about the 
well-being of staff and the conditions they work within, ensuring that all our decision-making considers 
workload and matters of equality, diversity and inclusion. 

Governance is strong. The school benefits from being involved in the MAT. Trustees regularly interact with 
governors of the school’s Local Governing Body (LGB) so that the school has a voice in the decisions that 
are made at Trust level. The Chair of Governors is a trustee and two of the company members, who hold 
the values and vision of the Trust, are on the LGB of Mulberry School for Girls. Training is regular, visits are 
undertaken by governors and challenge to the leadership team is built into all meetings. Being in the Trust 
allows for trust-wide opportunities for talent management, leadership and other professional development, 
peer review and other means of validation of each school’s work and coaching. We share the burden of 
financial constraint and maximise opportunities for pupils amongst the schools. The school is a National 
Support School and the head is a NLE, who since being designated in 2011, has undertaken much support 
for other schools in challenging circumstances. 

Strategic planning for improvement. Planning for improvement at Mulberry is strong, led by the head, 
SLT and middle leaders with their teams annually in the summer. Governors are also consulted. The pupils’ 
School Council is usually involved and parents are consulted through our coffee mornings, led by our 
Parent Liaison officer. We also take a range of feedback from parents, staff and pupils during the year in 
many different ways. Relations with Trade Unions are excellent – feedback on workload is always 
considered very carefully by SLT when planning for the following year. Union guidance on directed time is 
adhered to when planning the academic calendar for the routines that underpin the school year, such as 
data collection, and we consult MLT on the calendar to ensure that as far as possible we have reduced 
pressure points in the year. Mulberry has a 3 year strategic plan and an annual school improvement plan 
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(SIP) from which HOFs and YLCs plan an annual year improvement plan with their teams. Plans are 
approved by governors in the summer meeting. 

Plans are reviewed constantly throughout the year and work is redirected where necessary. For example, a 
sudden dip in maths in 2019 which affected our basics led to a more intensive focus on this subject. 
Reviews of the SIP are presented termly to governors by SLT in the papers and discussed as part of the 
head’s report. These reviews are underpinned by our half termly SEF cycle, led by MLT. The SEF cycle 
takes a half termly focus on an aspect of curriculum, progress and teaching that has been identified by SLT 
and MLT as an area for improvement. Middle leaders and their SLT line managers set a hypothesis or 
question to explore that specifically relates to their area. Then, through a range of evaluative activities such 
as learning walks, book looks, curriculum analysis, pupil voice, scrutiny of progress data, middle leaders 
and their teams form an answer and further actions for the school. There is then a plenary discussion with 
the SLT line manager and the lead for progress, teaching and standards which feeds back to SLT meetings 
and termly review of the SIP. The SEF cycle ensures that we are constantly reviewing practice and 
responding quickly to the learning needs of pupils as they arise which leads to better progress. 

The structure and remits of the SLT are always reviewed to make sure they reflect and underpin the 
improvement priorities for the school. For example, in 2019, in response to a particular priority about how 
learning, pastoral care and personal development could be better joined up for pupils to enhance their 
experience, the SLT at Mulberry revised remits to create a progress and achievement lead for each of KS3, 
KS4 and KS5. This is leading to better tracking of pupils’ involvement in personal development and it has 
given KS3 progress visibly equal status with KS4 and KS5 when, in spite of its importance to Mulberry, it 
could sometimes be overlooked at pressure points in the year. Middle leadership structures give strength to 
a subject-based curriculum and an effective pastoral care system. Policies are regularly reviewed by 
leaders and governors – some polices are updated annually.  

Ethos and daily practice. The daily operations of the school are effective, efficient and well led and 
managed, with the health and safety of pupils on site (and off site) a daily focus. Mulberry has equality, 
diversity and inclusion at its heart for pupils, staff and families. We try to ensure all our practice is as ethical 
as possible. We have never ‘gamed’ the system. Mulberry offers a rigorous, EBacc curriculum to almost all 
pupils because it is in their interests, even though at times (such as in 2007 - 2010 under the old CVA 
measure) this has been to the disadvantage of the school’s position in the performance tables. We do not 
offer BTec or other alternative qualifications unless appropriate to need. Pupils with SEND working below 
the national standard have a similar rich curriculum offer as to others. We take pupils on managed moves 
from other schools (the majority of which are successful) and we help other local schools with short term 
placements for fixed term exclusions over 5 days. We aim to keep all our pupils on our roll unless it 
becomes evident that a managed move or alternative provision (AP) is more appropriate but this is 
relatively rare. It only follows after we have tried all other possibilities and can evidence this. To help us 
reduce these occurrences to nil, we are responding to increased need for AP for girls due the rise in ESMH 
needs by developing our own provision – both for our pupils and for those of other schools. 

The workload and wellbeing of staff has always been a central consideration of decision-making at 
Mulberry. Teachers rarely cover lessons and we have only one meeting a week in the calendar which often 
is used for curriculum development. Teachers have 17% non-contact time as standard (the national is 10%) 
for PPA and observation. All leaders have additional non-contact time equivalent to responsibilities. We 
have made other changes where we see possibilities, for example we have altered the way we report 
progress to parents both to improve feedback to pupils so that all reporting is formative and to reduce 
workload for teachers. This has the benefit of increasing the frequency of progress reports, setting aside 2 
days in the academic year for quality discussion on progress with pupils and their parents, ensuring that all 
progress reporting becomes formative as well as summative. We have retained a full written academic 
report for Year 11 and 13 pupils after their December mocks so that the detailed advice on improvement is 
captured in a document to aid pupils and parents in the remaining months of their GCSE studies.  

Financial planning is responsible and targeted, with value for money for pupils at its core. This has led to 
highly effective management of reduction in available funds over the past decade due to the education 
budget freeze and rising costs. We have managed austerity without making staff redundant and without 
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impacting on pupils’ progress, wellbeing and personal development. A range of staff benefits have been 
made available and we have introduced small financial scholarships for sixth form pupils. 

Continuing professional development and leadership development. Mulberry has always invested 
heavily in the development of teachers and support staff. The school was designated a National Support 
School in 2011 and a Teaching School in 2012. We run a wide range of professional development 
opportunities focused on the strategic priorities of the school and as required by staff through the appraisal 
process. Where requests arise in year, we try and respond to these. For example in 2019, we identified a 
need very specifically for teaching staff of Black, Asian and minority ethnic background and progression to 
senior leadership. We organised and implemented a training programme for those middle leaders in this 
particular staff group. We run a very successful programme for women seeking senior leadership, which 
attracts external paying participants. All members of the senior leadership team have made career 
progression through Mulberry school – as have most staff. In a number of cases, former students of the 
school have returned and have held senior and middle leadership responsibilities on the teaching and 
support staff – current pupils benefit from seeing such role models. 

Mulberry provides initial teacher education, successfully delivering large numbers of qualified teachers with 
a broad and high quality experience. Most graduate with a HEI moderated grade of outstanding. We have 
established an in-house ITE CPD programme which is reviewed and tailored to suit the needs of each 
cohort and to keep up with current pedagogical practice: PGCE training sessions are run by in-house 
experts to provide student teachers with a range of experience as well as giving existing staff opportunities 
to lead training, thereby fine-tuning their own professional practice. We offer all routes into teaching and 
have established a cluster of schools working in partnership to deliver ITE. Mulberry has designed an 
exciting and engaging School Direct programme with a specific emphasis on high quality inner city 
education. The school has a close relationship with Teach First – the head having been a trustee and 
subsequently Chair of the National Headteachers’ Board and then the Fair Education Alliance, a social 
enterprise incubated within Teach First. Feedback from trainees about their experience is very positive and 
most go on to work in one of the cluster’s schools.  

We benefit in our professional learning from belonging to a MAT. The MAT provides opportunities for 
shared professional practice and self-reflection. We have built an effective programme for internal review of 
learning and teaching, curriculum and leadership drawn from experienced leaders across the Trust. We 
undertake two day reviews of each school with a written report to support improvement and development. 
Some senior colleagues work across schools in the Trust to ensure information flow between them. The 
principals meet together monthly to share good practice and we are able to offer coaching, secondment 
and other immersive professional learning experiences across the Trust. The Executive Services team of 
senior support staff is drawn from within the Trust as well and are based in each of the schools, ensuring 
that support staff are fully included in the Trust’s leadership.  

Governance. Governors are fully engaged in the life of the school. They act as a critical friend and support 
and encourage high aspirations. Many governors have great knowledge and expertise that not only support 
the work of the senior leadership team but also provide greater opportunities for pupils. Governors are 
forward thinking and keen to promote and strengthen and promote the school and extend the success of 
the school in response to requests from the local community. The governing body of Mulberry School for 
Girls led the establishment of Mulberry UTC (approved in 2012 and opened in 2017) and of the MAT in 
2016, incorporating as the Mulberry Schools Trust in 2017. Currently, two governors are independent 
Company Members of the Trust and two governors are Trustees (one chairs the Finance Committee and 
the other the Standards Committee and Pay Committee of the Trust). The Chair of the Trust was Chair of 
the local governing body Mulberry School for Girls.  

There is excellent, regular communication between the MAT and the local governing body (LGB) of 
Mulberry with a Trust wide celebration event for all staff and governors in the autumn, the Trust’s annual 
lecture for all and the Trust’s governor and trustee conference in the summer term. Bespoke and 
purposeful training is run for governors and they have access to two online professional learning portals for 
governors. We commissioned an audit of governance from our auditors in 2018 which was clear. A full 
Board evaluation was undertaken in spring 2020, with few recommendations for improvement. Governors 
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have access to a sophisticated electronic package called Virtual Boardroom to enhance support for 
governance. 

Outreach. Mulberry is involved in a range of professional outreach and school to school support. The 
school is often asked to host visits from around the world focused on CPD and ITE. In the past 2 years, we 
have hosted educationalists and politicians from Malaysia, India, Australia, Sweden, Finland, China, Iraq, 
Singapore, the Parliamentary Select Committee, the Prince’s Teaching Trust, the UCL Institute of 
Education and the Chartered College of Teaching. Mulberry also belongs to Challenge Partners, leading 
the East London Hub and the Tower Hamlets Education Partnership; both are collaborative networks of 
shared good practice. Mulberry leads the Tower Hamlets Teaching School Alliance and delivers NQT 
induction alongside another local secondary school for the borough. 

As a National Support School, Mulberry has contributed significant support to a number of schools in 
difficulty at the request of the Regional Schools Commissioner and previously, the London Challenge. Most 
recently in 2017, Mulberry was asked to step in to help with a serious critical incident at a local school when 
the head and 4 deputies were suspended leaving a leadership vacuum. Mulberry was then asked to 
provide emergency support to another local school in 2018 and in July 2019, we were contacted again to 
provide emergency support to a UTC in outer East London for 18 months to 2021. We have supported a 
further 6 schools in this way since 2011 and the head was invited to chair the board of the Somerset 
Challenge for 3 years from 2015 – 2018. She set up and chaired the headteachers’ board for Teach First 
and has recently become chair of the Fair Education Alliance. Other senior colleagues and staff have been 
involved in this work, providing opportunities for development as well as making a significant contribution to 
the wider education system. 

Mulberry’s long-term strength and commitment to the arts and creativity closely informs our work with the 

local community. We aim to spread both a love and appreciation of the arts throughout our local community 

beyond the gates of the school through a wide range of participatory projects targeted at parents, and 

opportunities to experience arts and performance at the highest level. In recent years, parents have 

participated in a series of singing workshops and projects with the English National Opera, performed on 

stage as part of our Alumni Theatre Company’s first original piece of theatre, worked with Tamasha theatre 

on a site specific audio performance about the local area, had the opportunity to see high quality theatre 

both at Mulberry itself and in the West End, and much more.  We believe that through engaging our 

community in the arts, we will not only help to develop voice, communication and leadership skills in 

women that we work with, but also strengthen the appreciation of the value of the arts throughout our 

parent and wider community. This in turn will strengthen the support that the community offers to our 

students taking part in creative activity themselves. 

Key priorities for 2020/21 

 Further develop leadership in and management of the sixth form to demonstrate the same 
outcomes for students as at Key Stage 4. 

 Improve outcomes for pupils in maths and MFL. 

 Ensure the support staff structure effectively supports the efficiency and quality of school life. 

 Ensure there are opportunities for progression for staff of Black, Asian and minority ethnic 
background in both the lower and upper quartiles of our whole staff body. 


